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                                                             Abstract 

Indian education system is strongly influenced by the religious systems and few have their own 

indigenous approach which serve as a foundation for secondary and higher education. The current 

paper attempts to comprehend how these institutions have played a role in formalisation of education 

at secondary school system through an overview ancient, medieval, colonial and post independent 

periods. The present paper aims to bring out common thread as well as differences in approach 

towards secondary and higher education and how over a period, formalisation of education have 

subjected to changes in responses to merits and demerits, respectively. The institutional differences of 

these religious systems from ancient to post independent periods are discussed in terms of (a) 

Objective (b) Pedagogy and (iii) Outcomes of Education.  

Key words: Educational Philosophy & Pedagogy  

1. Introduction 

Education in India since time immemorial is influenced by religious systems and have been 

found to have indigenous approach.  The long history in terms of the timeline has led to several 

multicultural and multireligious perspectives to education which is predominantly determined by the 

need of the hour.  Thus, the objectives of education, the pedagogical approach and the expected 

outcome has changed over a period.  irrespective of the differences the roots of any education system 

lie in its philosophical foundation.  ‗Philosophy‘ says Kautilya, ―is the lamp of all the sciences, the 

means of performing all the works, and the support of all the duties‖ (Radhakrishnan, S., 1924). In 

sociological perspective ancient education is considered as the tool for cultural preservation, cultural 

transmission, acculturation, and enculturation (Rathi, K. N., & Ampili Aravind., 2015). Education is 

not a word confined rigidly to specified occupations of man but refers vaguely to more or less of 

human activity in the production and prevention of changes in other human beings (Thorndike, 1920). 
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A. Ancient System of Education (1500 BCE –300 BCE) 

Two major streams of education were followed in the ancient Hindu system namely 

Aparavidya (material knowledge) and Paravidya (spiritual knowledge). It is interesting to observe 

from a historical and sociological perspective that over a period educationist emphasized on the 

apravidya vidya that led to emergence of universal education, streams of education based on the levels 

in terms of primary, secondary, higher, technical education etc, Religious institutions are left with 

propagating paravidya that is spiritual knowledge.  Aims of Education were to provide good training 

to young men and women in the performance of their social, economic, and religious duties. Also, 

preservation and enrichment of culture, character and personality development and cultivation of noble 

ideals. 

Two major types of educational systems namely gurukulas i.e., house of the teachers where 

learners resided till their education is completed and vidyapeetas the institutions for higher spiritual 

learning.  Gurukulas could be considered as the centres for basic learning that advocated sravana, 

manana and nididhyasana as the three steps (Radhakrishnan, S., 1914) These three components in 

other words refer to listening to the readings of the scriptures by the teacher (sravana), attempting to 

memorise and arriving at subjective interpretation (manana) and the comprehension of the fact and 

applying to their life (nidhidyasana) (Pandya, 2014; Yadav, U., 2018). Thus, in the ancient Hindu 

system of education Individual was of the prime concern and the centre of education. The pedagogy of 

oral tradition that facilitated sravana, manana and nidihidyasana was followed in the ancient gurukulas 

as well as some of the prevailing gurukulas in the modern times.  

Termination of learning was by the teacher who gives testimony for each one of his students 

about the knowledge that one has acquired through sravana, manana and nidhidysana or in other words 

the accuracy of his perception, ability to draw inferences and the capacity for valid comparisons.  

Based on the individual differences of the learners they were subjected to apara and paravidya/ 

apadravya focused on the material knowledge through which one could earn one‘s livelihood ie. 

having to study subjects like elementary philosophy, elementary grammar, elementary arithmetic, 

along with subjects like Astrology, Medicine, Chemistry and Physics etc. On the other hand, subjects 
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under paravidya were elementary philosophy, elementary grammar, elementary arithmetic, along with 

subjects like Vedanga, Upanishads and Purnas.    

Students of paravidya also mastered in the science of logic that helped in arriving at individual 

interpretations of the scriptures (writing explanations for the principles laid down in scriptures in 

others writing bhashyas to the sutras found in the scriptures. Centres for higher education namely 

vidyapeetas and parishads facilitated the process of learning by periodically organizing debating 

circles, goshtis.  Goshtis and Parishads provided platforms for the testimony of their learning. Further 

divisions within the ancient education systems  

The Chief aims and ideals of ancient Indian education are highlighted by Gupta in the 

following manner: a) Infusion of a spirit of piety and righteousness, b) Formation of high character, c) 

Development of personality, d) Inculcation of civic and social values, e) Promotion of social 

efficiency and f) Preservation and spread of national culture (Pandey, S. K., 2019). 

B.  Buddhist Education (300 BCE to 100 BCE) 

The advent of Buddhism and its propagation during in the 6
th

 Century BC brought a new 

perspective to understand the philosophy of mankind.  The socio political system that was prevailing 

during the 6
th

 century promoted the spread of this religion It satisfied the political and economic needs 

of the rulers and the merchants who found the principles of Hinduism as not approving their non-

religious practices (Darian,1977) Ancient education system based on Hinduism was considered to be 

focused more on ritualistic modalities towards preserving the oral tradition while Buddhism education 

system was considered to be pragmatic (Rahdhakrishnan, 1924). There is no fundamental difference 

between Vedic and Buddhist approach towards the general educational theory or practice was 

concerned.  

The aim of both the systems of education is the liberation or emancipation. The aim of 

Buddhist Education was to make a free man, a wise, intelligent, moral, non-violent & secular man. 

Students will turn out to be judicious, humanist, logical and free from superstitious. They also would 

be free from greed, lust, and ignorance. The Core of Buddhist philosophy of education focuses on 

three major points namely discipline, meditation, and wisdom (Meshram, M., 2013).  Monasteries 
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were established to inculcate Buddhist principles of education.  The primary goals of Buddhist 

education as practiced in monasteries is to achieve moral perfection through following eight-fold paths 

of life.  The curriculum included Sastras of the five Sciences‖ namely grammar, the science of Arts & 

Crafts, Science of Medicine, Science of Reasoning and Inner Science.   

In addition, prominence of logic, tours, conferences, and meditation in solitude were the 

additional pedagogical aspects of Buddhist education. The curriculum was chiefly spiritual in nature. It 

was because the chief aim of education was to attain salvation. So, the study of the religious books 

was most important. This type of curriculum was meant only for the monks. Besides these spinning, 

weaving, printing of the clothes, tailoring, sketching, accountancy, medicines, surgery, and coinage 

were the other subjects of Buddhist education. In the early period Buddhist Education was limited 

within the monasteries and only for the members of the monastery. But later, it was open to the mass, 

even lay people got scope to have education in those institutions.  

In modern days Buddhist Education became wide open and embraced people of all walks of 

life. The aim of Buddhist Education is to change an unwise to wise, beast hood to Buddha hood. 

Buddhist Education made revolutionary change in the society. The Buddhists in the world first made 

education open to all. Students irrespective of caste, creed, religion got opportunity to have education 

which was denied by the superior class in the society (Masih, A., 2018).  However, Buddhist 

education could not give the proper attention to the occupational, industrial, and technical 

education. But in return, it gave severe blow to the social development because its derided family 

ties. Leaving their family life Buddha Bhikshus devoted their whole lives to sangh and Buddhism. 

 

C. Islamic Education (Post AD 1200) 

Islam arrived in the Indian subcontinent in the 7th century when the Arabs conquered Sindh 

and later arrived in North India in the 12th century via the Ghurids conquest and has since become a 

part of India's religious and cultural heritage. Muhammad Ghauri in A.D. 1175, paved ways for the 

development of the 100 Estelar Muslim education in India. The Muslim educational institutions are 

attached to the Mosques. Mohammad Ghor replaced temples with mosques, and the pathasalas with 
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Maktabs and Madrasahs. Feroz Tughlak built many colleges and founded a residential University at 

Delhi and provided it with scholarships and endowments (Krishnamoorthy, 2019). Aim of Islamic 

education was Emancipation from dogmatic and ideological understanding of Islam. This view of 

human nature entails that Islamic education should develop the physical, spiritual, emotional, and 

intellectual aspects of a Muslim (Hussien, S., 2007).  The programme of education and training 

proposed by Ibn Sına included study of the Quran, metaphysics, language, adab (belles-lettres), ethics 

and manual skills.  

Islamic Education was offered at two stages Stage 1: Study of the Quran, metaphysics, 

language, adab, ethics & manual skills (curriculum different for female child). In the second stage of 

schooling, which Ibn Sına called the period of specialization, pupils should, in his view, begin to 

acquire manual skills, irrespective of their social status (Mirbabaev, A. K., Zieme, P., & Furen, W., 

2000). The instructive way of thinking that was received from the Islamic training framework and 

comprehend talks from the Quran were the centre of school education. (Arockiasamy, T., & 

Fernandes, S., 2020). 

In traditional Islamic pedagogy, authoritative acceptance of knowledge is stressed, with 

learning often based on listening, memorization, and regurgitation.  Islamic pedagogical knowledge in 

to two divisions revealed (wahy) and acquired (iktisabi) knowledge. Revealed knowledge was sacred 

and given to the chosen few, namely, prophets. Acquired knowledge included transmitted traditions 

(naqli) and rational knowledge ('aqli).  Gurukulas, Monasteries, and Madarasas all had a strong 

philosophical perspective that focused on the spiritual dimension to life though the curriculum also 

contained subjects necessary for earning a livelihood.   

D. British Colonial Education in India (1800-1940) 

The Paradigm shift towards to the objectives, pedagogy and the outcome of Indian Education 

System could be traced to colonial period or British Rule in India. Under the British India, Christian 

missionaries were making efforts to introduce western education by opening elementary schools and 

providing education to the marginalized, deprived and economically weaker sections of the society.  

This was a period when the symmetry between Christianity and western scholarship was championed 
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by missionaries such as John Murdoch and Alexander Duff (Bellenoit, H. J., 2007). This period was 

characterised by educational reforms, acts and policy framework for Indian education towards 

modernisation industrialisation and building labour workforce for modern era. A committee were 

formed to take stock of systems and polices which recommended to revive secondary school system in 

India. Anglican mission schools run my Missionaries hoped to make their schools centres of spiritual 

and religious dialogue. They were engaged in the imparting of both useful and Godly knowledge 

(Bellenoit, H. J., 2007). Hunter Commission report (1852) highlighted the position of secondary 

schools at that time, suggested to withdraw as early as possible from the direct management of 

Secondary Schools, emphasising diversified courses. The management of primary education was 

transferred to the local bodies‘ setup under the Local Self-Government Acts passed during the period 

(Report of Secondary Education Commission, 1952). Indians usurped the educational enterprise from 

within to contest the ‗superiority‘ of both western knowledge and Christianity. In doing so they 

located traditions of reason and logic in Indian thought. Rather than serving as a hegemonic colonial 

undertaking, mission schools were subject to Indian agency and contestation. Indians were alert to the 

advantages of western educational institutions introduced under British rule and appropriated them to 

reproduce their own social and intellectual foundations (Bellenoit, H. J., 2007).   

On the other hand, Indian Education Policy drafted in 1904 introduced a new pattern of education both 

at the primary and higher level of learning to cater to the needs of the rural section of India as well as 

to train the people was to protect Britishers in their business transaction with landlords and grain 

dealers. The historical event of partition of Bengal led to national education movement in the year 

1905 spearheaded by Sri Aurobindo, Rabindranath Tagore, and others.  They focused and emphasized 

on reviving the past glory of India, to recreate a sense of pride among Indians by learning the 

traditions, culture, and religion of India, to rediscover the value of using Indian languages as the 

medium of education (Banerjee, D., 2015).  

To promote learning procedure of Indian traditions along with modern Western values, Tagore formed 

the Visva-Bharati University, Satish Chandra formed Dawn Society and Sri Aurobindo established an 

ashram in Pondicherry.  As the active members of National Council of Education, both Sri Aurobindo 
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and Tagore developed certain ideals regarding the teaching procedure, which helped reform of the 

traditional system of education (Banerjee, D., 2015).  Changes in the Indian education system both at 

the primary, secondary and higher levels were periodically altered based on the recommendations by 

several commissions like National Council 1910, Primary Education Bill 1910, Hartog Committee 

1929, Wardha Scheme of Education 1937 etc. 

Maria Montessori's 1939 visit to India laid foundations of preschool education in India and 

teachers were trained in Montessori's method of education.  Montessori‘s made an influence on 

educators in creating child centred learning environment. Though this method originally developed in 

Italy, this method focuses on developing children‘s independence, building collaborative relationships 

with teacher, and using hand on materials (Mira Debs, 2019). The primary objectives of Western 

education during this period were Universalisation of Education in terms of access and equality. Focus 

on formalisation with universal access in large numbers, and Establishment of Educational 

Infrastructure like council bodies (National council of education) National Laboratories, Universities, 

Colleges, Secondary School, Hostels. The expected outcomes of this education Establishment of 

Training and Development centres, setting up the minimum qualification of a teacher & review 

boards, Recognition for State Language & National language.   

Though the outcomes national education movement has laid foundations to develop an 

education policy for Independent India, the negative impacts were on native learning systems, 

especially resulting in marginalization of institutions of religious education, ignoring the indigenous 

literature and thoughts. In colonial India, the job of deciding, selecting, and shaping school 

knowledge was performed initially by ‗enlightened outsiders‘ and later by ‗educated Indians‘. The 

table 1 below summarises education systems with respect to the objective, pedagogy and outcomes 

During this period, Indigenous knowledge and pedagogic traditions were seen to be of 

extraordinarily little use for educational purposes. Rather, indigenous knowledge was ‗deficient‘ and 

was claimed to have several elements that would not qualify it as ‗modern‘. The new content and 

curricula were not challenged by ‗educated Indians‘. Eventually indigenous knowledge and cultural 

forms got excluded from the curricula of schools (Kumar, 1991).  
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Table 1: Showing the summary of education systems with respect to the objective, pedagogy, and outcomes 

Education 

System 
Objective of Education Pedagogy Outcomes 

Vedic  

Education 

1. Inhibition of those activities of the mind by 

which it gets connected with the world of 

matter. 

2. Individual‘s supreme duty is thus to 

achieve his expansion into the Absolute, his 

self-fulfilment. 

3. The individual is the chief concern and 

centre of the Education 

1. Oral Tradition 

2. Four reliable devices gaining knowledge Perception, 

Inference, Comparison and Testimony of experts. 

3. Three steps of education process Listen, Comprehend and 

Reflect. 

4. Elementary arithmetic and grammar, phonology & metrics 

also formed part of the primary curriculum. 

Composition of Sutras & 

Bashyas. 

Skill Based education  

 

Sanskrit as Medium of 

Instruction 

Buddhist  

Education 

1. To achieve moral perfection and to develop 

a morally perfect personality. 

2. The desire can only be removed, & moral 

development can be possible through Eight-

Fold Noble path 

1. A child is first introduced to a ―Sidham‖ and then great 

Sastras of the five Sciences‖  

2. Aksharasvtkarana (5 or 6 age) - Formal Introduction 

Establishment of Monasteries 

&Universities 

 

Translation of Vedas, 

Vedangas & Upanishads in 

Tibet language 

Islamist 

 Education 

1. Emancipation from Dogmatic and 

ideological understanding of Islam. 

2. Islamic education should develop the 

physical, spiritual, emotional, and intellectual 

1. Authoritative acceptance of knowledge is stressed, with 

learning based on listening, memorization, & regurgitation. 

2. Listening to a teacher, who is active as a transmitter of 

knowledge, while the student is passive.  

Advanced studies in various 

branches of sciences.   

 

Music, Painting & Philosophy 
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aspects of a Muslim 3. Pedagogical knowledge into two divisions revealed & 

acquired knowledge  

 

 

British Colonial 

 Education 

Providing education to the marginalized, 

deprived economically weaker sections of 

India. 

1. Anglican missionary schools as centers 

of spiritual and religious dialogue 

2. Promote Technical and Women 

education 

1.Reading and writing of vernacular language and arithmetic. 

2. Introduction of Rural education - half time school tailored for 

children of agriculturists 

3. Excessive prominence is given to examination 

4.Training college for teachers 

5. Medium of Language for Higher primary and Missionaries 

run school was English 

6.Introduction of Kindergarten methods and Physical in the 

primary schools. 

Establishment Industrial, 

Technical & Commercial 

Schools 

 

National education movement 

- promote technical education 

in local languages.  

 

Medium of Language - 

English 
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2. Modern Education System 

Recognizing the critical importance of science and technology for post independent India, 

GOI brought out many National Education Policy reforms. Like every society in pursuit of 

knowledge, technology, and innovations, which defined the desired path, science was denoted as a 

precursor to economic growth globally. The emphasis was to reform the scientific temperament 

universally, so was technology, global leaders such as America and with other European nations 

took the lead. As a result, in 1953 the secondary education commission recommended the teaching 

of general science as a compulsory subject in high schools and higher secondary schools. The first 

form of science education post-independent India witnessed the establishment of universities and 

Institutes.  

Education which was hitherto was in service sector today is more related to the business 

sector (Ganalakshmi N., 2015).  Revolutions in the field of science and technology, the impact of 

globalization have resulted in redefining the goals of education.  The modern education system is 

geared at developing a strong foundation to acquire knowledge and specialised skill set for a 

livelihood.  The business orientation to education has brought in significant changes in its infra 

structure, pedagogy, as well as in its goals.  Indian education system is complex as it is governed by 

Central, State as well as by Private organizations. Separate agencies regulate different streams of 

education namely Primary & Secondary, Higher Education, Technical and Medical education etc.  

Each one of these define its own goals and pedagogy based on the ownership namely whether it is 

run by the Centre, State, or the Private organizations.  The primary concern of the Government is to 

increase literacy and thus prioritizes on Accessibility and Equity.  On the other hand, the priorities 

of private organizations are driven by the market and thus create and cater to the Demand.   

The resultant of these is seen in measures like opening of more and more schools and 

colleges, incentives for private institutions. Unfortunately, Macaulay‘s ideas still dominate education 

in India. Elements of colonialism are evident in the authoritarian position of teachers in the class, 

control of student‘s responses, employing teacher-centred methods, which lead to passive acquisition 

of knowledge. Teaching of values, ethics, and morality informally at the family has taken the back 

seat and have become a subject matter in schools which on the one hand is taught with secondary 

importance by the school/teacher and on the other hand is learnt by the students a subject that need to 

be passed in the examination failing to adopt them in their personal life.  The ancient system of 
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education that was based on strong cultural base and that recognized the needs of society and the 

individual differences among students is being replaced by universalization of education.   

Majority of primary/secondary education systems in India still follow Macaulay perspective and 

western education frameworks, which are structured, content-based, reductionist and materialistic in 

nature. Modern Education became the priority of those who could afford it and hence creating a 

divide between educated and uneducated; affordable and poor; accessible and remote.  Though Indian 

education benefited from influence of Self-imposed British Colonial education system reforming 

higher education for the modern or industrial world, but it was alien to secondary the education 

system and has not been aligned to the native mindset.  

 

3. Merits and Demerits of Modern Education 

Table 2: Showing the merits and demerits of Modern education system with respect to objective, pedagogy, 

and outcomes. 

O
b

je
ct

iv
e
 

Merits Demerits 

Foundation to acquire knowledge and specialised 

skill set for a livelihood – Emphasises Individual 

learning principle  

Myopic view on purpose of education and 

meaning of education.  

Ignores collective learning principle 

Science and technology development for the nation indigenous knowledge and cultural forms 

excluded from the curricula of mainstream of 

schools. Importance of Literature, Arts and 

craft were side lined. 

Subjects like metaphysics & philosophy were 

considered as unnecessary. 

Universalisation of Education in terms of access 

and equality. Focus on formalisation with universal 

access in large numbers.  

Other alternative educational models, 

vocational education systems and 

experimental schools were not part of 

formalisation.  

Establishment of Educational Infrastructure like 

council bodies (National council of education) 

National Laboratories, Universities, Colleges, 

Secondary School, Hostel.  

The original inspiration of national education 

movement was misled, and key stake holders 

took it only as an academic activity.  
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Medium of Instruction – English preschool with 

Three Language formula 

Academic problem of teaching many subjects 

at one time 

Predetermined set of curriculums and teaching 

methodology resulting mugging up information for 

exam.  

Limited attention towards internalisation 

process of learning  

System of education became more responsive 

towards fill the gap of Industry and Global needs 

Ethical and Value based education took a back 

seat 

O
u

tc
o

m
es

 

Established Training and Development centres, 

setting up the minimum qualification of a teacher & 

review boards 

Dearth of properly qualified and trained 

teachers 

Recognition for State Language & National 

language  

English language became compulsory for 

clearing matriculation and other competitive 

exams 

Three are tier school systems, two Central schools 

(CBSE and ICSE) and state schools  

Central schools are not affordable for 

common.   

Divide between Public and Private schools 

The fundamental purpose of education is filled with resource myopia. The early preschool 

programs and schemes in nation range from being affluent to being poor; from remote rural to urban 

metropolitan; from westernized nursery classrooms housed in large comprehensive private schools to 

independent nursery schools and day-care centres, to mobile crèches that serve as temporary 

classrooms in vans/buses at labour sites for the care of children of migrant construction workers; and 

from government/private or non-profit sponsored centres in affluent neighbourhoods to small, 

crowded, one-room schools in urban slum settlements (Gupta, 2006).  

Hence resulting in a deep divide between Public and Private Centres/Schools is visible since 

Independent India. There are serious concerns regarding the quality of pre-school education offered 

by Anganwadis and Balwadis – specifically: lack of resources; lack of awareness of quality 

indicators; distortions in the curriculum; poor training; lack of institutional capacity; and inadequate 

advocacy about the need and significance of early care and education programs (NCERT, 2002).  

Primary education institutions in India, especially in urban India is influenced by the Global 

standards of America, British and European countries. Lucrative offers (both teachers and Students) 

by education institutions towards a promising future of the child, filled with the road of success and 

industrious life. Even parents from rural India, farmers take a loan from the bank to send their 
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children to residential schools. This has become ascribed status in the family. Primary schools/ 

Government schools from rural India are perceived low in standards due to lack of basic facility, 

infrastructure, and trained teachers (Gupta, 2006). New models, innovation, and experiments in 

classroom environment are geared towards only cognitive learning a concept. Here learner acquires 

knowledge and skill by higher mental processes by manipulating the information based on mental 

representations of physical objects and events. There is a pressing need for the Development of 

experiential learning based approach through self reflection, self evaluation and self discovery, here 

the learner is directly involved in the experience of new knowledge the retervial of that new 

information remain for longer period of time. Development of scientific rigor in absence of right 

context is the common sight.  

The curriculum is being designed both at the secondary and higher grades of education caters 

to the needs and demands of global market.  As a result of which educational institutions are turning 

out with large number of graduates trained with skills that were supposed to facilitate the need of 

global market.  It is interesting to note how the expected outcome of the education has changed over a 

period from preparing an individual to be a self-fulfilment, and not in the acquisition of mere 

objective knowledge to shift from Manual work to Mechanical, Energy centric to Information-centric 

and now Automation technologies to Learning Machines. 

Despite all these so-called advancement in the field of education brought out in the form of 

teacher training adopting technology, encouraging, and supporting establishment of centres of 

education the outcome of education is found to be far beyond the expectations of educationists, 

employers as well as by the public. The goals of ancient system of education that focused on the 

holistic development of the students both inner and outer self that prepared him for life is found to be 

missing. 

Today educationists recognise the role and importance of multilingual and multicultural 

education, thereby connecting the ancient and the traditional knowledge with contemporary learning.  

Today people have realized that Technology is not a solution to a problem. It is just an instrument! 

Any knowledge in absence of „Ethical values‟, „Morality‟ and „Right Spirit‟, it is a cultivation of 

dogmatic prepositions. 

NCERT (2005) in the National curriculum framework for school education highlights 

―Ethics is concerned with all human values and with rules, principles, standards, and ideals which 

give them expression. In relation to action and choice, therefore, ethics must be conceded primacy 
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over each of the forms of understanding; it also stimulates the ethical development in students 

(NCERT, 2005). In this context ethical development ―calls for devising means and way of helping 

children to make choices and decide, what is right, what is kind and what is best for the common 

good, keeping in view the border implication for personal and social values‖. Several of the issues 

recognized by educationists as the resultant of current education system like fear of failure, 

academic stress, lack of motivation, conflicting goals, etc., were found to be due to depleting 

importance given to morality and ethical dimension right from the primary education 

(Kumaraswamy N., 2013; Deb, S., Strodl, E., & Sun, J., 2015). 

On the other side ―rote learning‖ have been viewed as ineffective method of learning in 

NCF (2005). Turning away from rote learning soley towards cognitive based approach has its own 

profound concerns, which calls for future research attention and empirical evidence. Our Ancient 

education systems like Vedic and Buddhist traditions are fundamentally based on rote learning and 

experiential learning methods. Both are coupled with Sharavana, manana and nidhnyasa, question 

arises do we need to treat learning process independently with instrument of the learner? 

By looking at the demerits of modern education system, there is a pressing need for hybrid 

content of Indian early childhood education to demand a sphere of value-based education for a 

sustainable livelihood. The paradigm shift is essential to revisit the purpose of education (secondary 

education) and need for alternative education systems along with the mainstream of education 

which is inclusive and collective in nature. An inclusive education not only for a student it includes 

the family as a unit. Family or Parent education aligning with the purpose of child education is also 

essential. The students should not get into a conflict zone of parents, teachers, and peers' demands or 

expectation. He or She should be able to stand for ―oneself‖ it is possible only when one has 

realized oneself, this cannot be achieved in absence of spiritual, moral, ethical, and value-based 

education systems. 

Modern education includes heavy study material on modern science and technology into the 

syllabus, resulting overemphasis courses like classical language and literature have dropped in 

Higher education institutions. There are various emerging trends which effect higher education 

system in India. New technological changes have become essential parts of one‘s life and due to 

modern education, its positive effects can be seen in terms breaking down the physical barriers, 

distance education and easy access etc. Despite merits of current education system is also leading to 

negative aspects are like self- centrism, digital divide, weakening of Self structure due to depletion 



 
 

   Education India Journal: A Quarterly Refereed Journal of Dialogues on Education, A UGC- 

CARE List Journal, ISSN 2278-2435, Vol. 10, Issue-2 May-2021.    Page 61 

    
 
 

of faith in indigenous approach to one‘s life. The major benefits of ethical students were found to be 

highly that they are committed, taking responsibility, giving respect, high on tolerance, non-

discrimination, compassion, better understanding and being a good citizen (Reena Sahota, 2017; 

Shobana, S., & Kanakarathinam, R., 2017; Sharma, S., 2020).  

As stated earlier in table 1, the common thread observed across religious institutions is riddance of 

the learner‘s ignorance as the key objective of education. Second major observation was that across 

these religious institutions emphasized on lifestyle, family education and development of right habits 

in early preschool education is prerequisite to achieve the purpose of education for Ancient, Buddhist 

and Islam education systems. Whereas in the modern education system developing a strong 

foundation to acquire knowledge and skill set for a livelihood have become critical.   

It is also interesting to note that the ancient educational institutions adopted a pragmatic 

approach which was advocated by different religious systems.  It is interesting to notice how these 

religious institutions catered (Ancient, Buddhist and Islamic education systems) to the learner‘s 

overall development of personality, morality, ethics, and values at the early childhood foundation. 

These systems are indigenous in nature, teacher-directed, child-centred, humanistic, and experiential.  

This reflective knowledge, which value-based, ethics and moral education have been 

embedded by the ancient religious institutions itself. These indigenous systems have played a key 

role in building ―knowledge on oneself and collective knowledge of mankind”, at foundational 

level of a child before getting into mainstream education. The Ancient education system of India 

which includes both Vedic and Buddhism era. Institutions like Gurukula Education systems, 

Nalanda, takshila were built on basis of this collective knowledge.  

4. Conclusion 

The need of the hour is to objectively analyse how far the principles of Ancient education can be 

blended into the current/modern education system at both secondary and higher education level.  

There is a spurt of growth in establishing alternative educations centres based on 

religious/philosophical/spiritual foundation in totality or partially. This paper calls out for the 

emergence of alternative education systems, which aims to facilitate knowledge of oneself and 

collective knowledge of mankind. Educators are keen towards bringing a paradigm shift from 

cognitive based learning to other forms pedagogical approaches which is collective, holistic, and 

experiential in nature. however, the claims of these institution as finding solution of to the 

problems of modern education need to be empirically tested and validated. 
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